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Internal Assessment Resource

Drama Level 1
EXPIRED
	This resource supports assessment against:

Achievement Standard 91000 version 3
Demonstrate understanding of a significant play

	Resource title: “And So He Plays His Part …”

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 3
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number A-A-02-2015-91000-02-4403

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 91000: Demonstrate understanding of a significant play 
Resource reference: Drama 1.5B v3
Resource title: “And So He Plays His Part …”

Credits: 4

Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91000. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standards and assessing students against it.

Context/setting

This task is not ready to use. It provides a clearly structured framework for assessing whether a student’s skills and understanding meet the specified standard, a sample context and suggestions of other contexts that might be appropriate, and an assessment schedule. 
Before using it, select or negotiate a context that will engage your students, work out exactly how the framework will be applied to this context, create or finalise any student pages that are needed, and adapt the activity, including the assessment schedule, to suit your context.

Select a play that represents an important influence in the history and practice of world theatre, for example:

A Midsummer Night’s Dream by William Shakespeare

Away by Michael Gow

Blood Brothers by Willy Russell

Macbeth by William Shakespeare

Our Town by Thornton Wilder

Pass it On by Renee

Pygmalion by George Bernard Shaw 

Song of the Nightingale by Timberlake Wertenbaker

The Pohutukawa Tree by Bruce Mason

Waiora by Hone Kouka

Woman Far Walking by Witi Ihimaera.

The assessment task is preceded by eight activities for students to complete in preparation for the assessment task, a presentation to the class. The students will select some of the activities and unpack these in their final presentation. You may decide to cover fewer than the eight activities provided. Where this is so, you need to ensure that the selected activities allow students to explore some or all of the considerations indicated in explanatory note 5 of the achievement standard sufficiently to be able to make insightful connections in their presentation, between the play and the time in which it was first produced.

The final presentation for assessment should be a coherent collation of information and activities that demonstrates a student’s understanding of the play. Although the preparatory activities are not assessed, students are encouraged to include material that they have developed during the preparation tasks in the presentation.
Before beginning the preparatory activities, you should provide students with the opportunity to read and explore the play. This could be an individual or whole-class session where students can ask questions about the text and the background to the play.

Conditions

The activities will take place during 3-4 weeks of in-class and homework time.

Students will work collaboratively at times, but they will be assessed individually. 

It may not be possible to offer reassessment opportunities for this standard, given time constraints.
Resource requirements

The teacher will need to provide:

· a copy of the play for each student

· an appropriate space for enactment of scenes from the play

· access to the school library and the Internet

· digital still and video cameras

· material for creating posters or wall charts.

Information about jigsaw activities can be found at Jigsaw Classroom: http://www.jigsaw.org.

Additional information

None.
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	Achievement
	Achievement with Merit
	Achievement with Excellence

	Demonstrate understanding of a significant play.
	Demonstrate informed understanding of a significant play.
	Demonstrate perceptive understanding of a significant play.


Student instructions

Introduction

This activity requires you to create and give a three to five minute individual presentation that demonstrates your understanding of a play. The activity will take place during 3–4 weeks, using in and out-of-class time. 
Teacher note: Adapt or delete this timeframe to suit your context, e.g. use or non-use of preparation activities.
You will be assessed on the depth of understanding of the play that you demonstrate in your presentation.
Task 

Read and explore the play before beginning this assessment task.

Preparation

Your teacher will give you eight of activities to carry out that will help you develop your ideas for your presentation.
See Student Resource A for further guidance.
Teacher note: Adapt or delete this instruction to suit your context.
Presentation

Demonstrate your understanding of the play through a presentation to your teacher and class. 

You may be given time in class to work on your presentations and to share your ideas and progress with others. 

Your presentation should not be longer than five minutes.
Your presentation can be in any medium that allows information to be presented, for example, a seminar, a slideshow presentation, an “in role” presentation, a poster, a wall chart, or a podcast.

You are expected to include or use material from any preparatory activities that you have been working on in class, as well as work you have completed for homework.

Your understanding of the play may come from your exploration of some or all of the following:

· the social, historical, and cultural context of the play

· the ideas, themes, and concerns evident in the play

· how elements of drama (i.e. role, time, space, action, tension, focus) are used in the play

· how conventions are used in the play

· the style, structure, and purpose of the play

· the staging requirements of the play and how these might be realised.

In your presentation:

· demonstrate your understanding by making detailed references, using clear examples from the play 

· make insightful connections between the different aspects of the play and the time the play was first produced 

· come to a conclusion about what the play has to offer theatre today

· consider how staging aspects would help an audience to understand this.

If possible, hand in a hard copy of your presentation.
Student Resource A: Further guidance
Complete the following activities to help you prepare for creating your final presentation. Your teacher will organise your class activities.

Teacher note: Adapt the instruction above if you do not require your students to complete some or all of the activities.
Preparation activities

Improvisation

Your teacher will give you several scenarios for an improvisation activity. Working in pairs or a small group, improvise the scenes and perform them to your class.

Teacher note: Select two or three improvisation scenarios to give the students the opportunity to explore important ideas from the play. Put these into a familiar context that relates to your students’ experience of the world. For example, if you are studying A Midsummer Night’s Dream, a possible scenario is that two young men discover that they are both in love with the same young woman, who is the girlfriend of one of them. 

As a class, discuss the following questions:

· How do these improvisations relate to important moments in the play?

· What is the value of making links between your experience of the world and that of the characters in the play?

Introductory scenes

As a class, consider the introductory scene of the play. 

Head up four big sheets of paper, with: 

· Characters

· Setting (time and place)

· Story/situation

· Tension/conflict. 

Divide into four groups. 

In your group, take one of the sheets and brainstorm everything you have found out about that particular aspect in the first scene of the play. 

Pass the sheet to another group, and repeat until everyone has had the opportunity to contribute to each sheet. 

Discuss your findings as a class and summarise your discoveries.

Teacher note: You might also make this information available to students by publishing the final results on the walls of the classroom, as references for the duration of the preparatory process. 
Action, role, and tension

Teacher note: Choose a short scene (no more than a page) which is important to the main conflict or tension in the play. Make copies of that scene for students to use in this task.
Your teacher will give you a scene that includes an important action in the play. 
Working in small groups, block and rehearse the scene. 

Choose roles, including the director. 

Prepare this scene as a moved reading. Focus on the action, role, and tension in the scene. 

Perform your scene to your class and discuss what has changed from the start of the play (when we first meet the characters) and the situation in your scene. 

Discuss the changes in terms of the characters, relationships, setting, situation, and tension or conflict. 

After the class discussion, work in your group to create a still image of a moment in the scene. 

Each character should reflect in some way on the tension/conflict in this scene (for example, how the character feels, what action this tension has caused/ increased/heightened, how relationships have changed).
Add spoken thoughts based on the discussion. 

The director will also be in the still image and will use spoken thoughts to reflect on an aspect of the scene as a whole. 

What is important?

Working in pairs, discuss and write down, in order, 6-7 important events that occur in the play. These should cover the whole play.

With your partner, select 5 of these events and create still images for each. 

Show them to the class and explain why you decided these events were the most important.

Working in groups, choose the most important characters in the play. 

Draw a role on the wall for each character. 

Find quotes from the play to justify each of the qualities you have put on your role on the wall. 

Record what makes this character important in the world of the play.

Background

Explore the background to the play through your own research. Your teacher may also provide you with some resources. 

Your teacher may conduct a jigsaw activity to help you interact with the material and share your findings on the social, historical and cultural context of the play.

Teacher note: Divide the topics up into different aspects and then allocate a topic to each jigsaw group. It is advisable to work with small groups at each step, rather than individuals. You may want to develop some worksheets or a list of questions to help students with their research. 

The cultural, social, or historical context of the play 

Choose one aspect from the cultural, social, or historical context of the play that you have discovered. 

In a small group or a pair, devise a short scene showing how this has changed from the context that the play was written in to how things are in your life or your experience of the world.

Teacher note: You may need to help the students by allocating aspects to explore through improvisation.
Themes

Discuss the themes and main ideas in the play. 

In a small group or a pair, find examples from the play where a character expresses (or characters express) their views on one idea or theme. 

Prepare a still image of the characters with spoken thoughts, quoting from the play, to express their view on the theme. 

Show it to the class. 

Discuss the choice of still image, what this image communicates to the audience, and how each image reflects the social, historical, or cultural context of the play.

Hot-seat the characters on their views of the theme or idea.

Teacher note: You should guide the initial discussion identifying the themes. This could be a whole-class discussion or a small-group activity. Then allocate the themes or ideas to the groups.
Discuss the themes and main ideas in the play. 

Find examples from the play where this theme or idea is expressed through the action, setting, or situation. 

Make a diagrammatic representation of each theme or idea, showing examples from the play where the theme/idea is expressed and any links between these.

Staging

Consider the staging of this play. 

Your teacher will allocate each group one area of responsibility: 

· costumes and make-up

· set and props

· lighting and sound.

Imagine that you are all part of a production team. 

Examine the needs of the play, in terms of your area of responsibility. 

Then consider how your area of responsibility could communicate the main themes and ideas. 

Prepare a presentation of your ideas for the staging of the play to the director (teacher and rest of class).

Assessment schedule: Drama 91000 “And So He Plays His Part …”

	Evidence/Judgements for Achievement
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student makes a practical presentation that demonstrates his/her understanding of the play, by making relevant connections between the content of the play and the time it was first produced. 
The student has included some or all of: social, cultural, historical context; main ideas and themes and how these are reflected in the play; how drama elements are reflected in the staging/performance of the play; how conventions are used to translate ideas onto stage; the style and purpose of the play.

For example, in a study of Midsummer Night’s Dream, the student’s presentation includes some or all of: 

· An “in role” performance of Titania’s anger when she discovers that she has been tricked by Oberon, linking this to the Elizabethan belief in supernatural forces
· Two still images with spoken thoughts expressing Titania’s feelings about Oberon before and after she is tricked 

· A slideshow presentation on The Chain of Being from Shakespeare’s world, which shows the status line from Theseus and Hippolyta to The Mechanicals

· A wall chart showing how the theme “true love never ran smooth” is shown through the relationships of different pairs of characters and how this is linked to the practice of arranged marriages.
	The student makes a practical presentation that demonstrates informed understanding of the play, by making detailed relevant references to the connections between the content of the play and the time it was first produced, and providing supporting examples. 
The student has included some or all of: social, cultural, historical context; main ideas and themes and how these are reflected in the play; how drama elements are reflected in the staging/performance of the play; how conventions are used to translate ideas onto stage; the style and purpose of the play.

For example, in a study of Midsummer Night’s Dream, the student’s presentation includes clear examples from the text to illustrate statements about some or all of: 

· An “in role” performance of Titania’s anger when she discovers that she has been tricked by Oberon, linking this to the Elizabethan belief in supernatural forces
· Two still images with spoken thoughts expressing Titania’s feelings about Oberon before and after she is tricked and commentary linking this to the Elizabethan belief of a woman’s place in society 

· A slideshow presentation on The Chain of Being from Shakespeare’s world, which shows how it relates to the world view of the time, with examples from the play, e.g. a role on the wall that explains how Oberon behaves because of his belief that he should be obeyed
· A wall chart that shows how the theme “true love never ran smooth” is reflected through the action and dialogue of different pairs of characters and how this is linked to the practice of arranged marriages.
	The student makes a practical presentation that demonstrates perceptive understanding of the play, by making detailed, relevant, insightful connections between the content of the play and the time it was first produced, and providing supporting examples. 
The student has included some or all of: social, cultural, historical context; main ideas and themes and how these are reflected in the play; how drama elements are reflected in the staging/performance of the play; how conventions are used to translate ideas onto stage; the style and purpose of the play.

For example, in a study of Midsummer Night’s Dream, the student’s presentation includes clear examples from the text to insightfully illustrate statements about some or all of: 

· An “in role” performance of Titania’s anger when she discovers that she has been tricked by Oberon, linking this to the Elizabethan belief in supernatural forces
· Two still images with spoken thoughts expressing Titania’s feelings about Oberon before and after she is tricked and insightful commentary linking this to the Elizabethan belief of a woman’s place in society, with reference to other characters in the play.
· A slideshow presentation on The Chain of Being from Shakespeare’s world, which includes a full explanation of what this means and how it relates to the world view of the time and showing where each character fits on this Chain, e.g. a role on the wall poster of the character Oberon, with several detailed and relevant quotes from the play showing how he behaves because of his beliefs of how he should be obeyed
· A wall chart using an annotated diagram to show how the theme “true love never ran smooth” is reflected through the action and dialogue of different pairs of characters. The annotations draw out the links between the parallel storylines of the different sets of lovers. This is linked insightfully to the practice of arranged marriages, through consideration of what the author’s own perspective on the practice might have been and why. 


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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